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RESPONSE TO THE LIST OF ISSUES

EDUCATION
List of Issues Questions 31, 32 and 33 
Disabilty Rights Now paragraphs 427-449 (article 24)

The Disability Standards for Education 2005 (the Education Standards), which are established under the DDA outline the minimum requirements for education and training providers to ensure students with disability are able to access and participate in education on the same basis as other students.
 However, many disability representative, advocacy and legal organisations report that despite implementation of the Education Standards, access, equity and entitlement to an education is still a significant issue for children, young people and adults with disability.
Segregation (paras 434-437 DRN)
Students with disability continue to be placed in ‘special schools’ throughout Australia, despite the fact the educational and economic outcomes for students with disability who attend these special schools are lower than the outcomes for students who receive a more inclusive mainstream education. Moreover, many students with disability in mainstream schools are largely confined to ‘special classes or units’.  

Children and young people with disability in rural and remote areas, as well as in Aboriginal and Torres Strait Islander communities, face further difficulties in participating in mainstream education due to the lack of accessible transport, school facilities and skilled teachers.  Reports indicate that students with disability in mainstream schools experience higher levels of bullying than other students, and bullying is often a significant factor in decisions made by many parents to send their children to ‘special’ schools.

Denial of reasonable accommodation (paras 438-442)
Students with disability enrolled in mainstream schools in Australia often receive a substandard education which compromises their ability to lead independent and productive adult lives. Modifications to curriculum delivery methods for students with disability are generally not available and there is often inadequate supply, implementation and maintenance of adaptive equipment and technologies to accommodate disability. A key barrier to providing appropriate, high quality and individualised support to students with disability at all levels is the lack of trained teachers. There is minimal disability awareness skills training resulting in an inadequate knowledge of diverse functional needs.
 A survey of 2,000 teachers conducted in 2008-2009 found 70 per cent felt inadequately trained to teach students with disability.
 

Disability Rights Now Recommendations 

· That Australia conducts major research into the effectiveness of current education inclusion policies and extent to which Disability Standards in Education are being implemented in each state and territory.

· That Australia develops consistent strategies for funding students with disability and resourcing, their teachers and teacher aides and school administrators on good practice in inclusive education and the creation of a culture of welcome and inclusion for all students. 

· That all teachers who use Auslan are properly certified, and that all children who use Auslan have access to a teacher certified to use Auslan in primary schools, and a qualified Auslan interpreter at secondary school at all times and for all school activities. 

· That all students with disability have access to Individualised, portable funding and supports. 

· That the following measures in respect of teacher training be implemented to ensure the mainstream inclusion of students with disability:

· increased training of teachers and teacher’s aides involving an emphasis on improving their knowledge and understanding of disability-related issues and suitable curriculum design, skills assessment, behaviour management and instructional strategies;

· all training courses and professional development programs for teachers and integration aides be subsidised and compulsory, undertaken regularly and incorporated into general education training rather than by way of separate disability–specific sessions; 

· increased resources to support teachers and teacher’s aides; and

· ensuring teaching programs include exposure to direct and structured interaction with students with disability in addition to formal instruction.
 
· That bullying and social exclusion of students with disability at school are addressed through national initiatives that seek to change the culture of discrimination and harassment of students with disabilities.

· That a greater emphasis be placed on a holistic approach to inclusion in education that includes social education and participation in all areas of school life. 

· That Australia sets targets to increase participation and completion rates by students with disability in tertiary education.

· That educational institutions focus on current best practice approaches to assisting students with disability who are at risk of suspension or expulsion for unacceptable behaviour.

� Specifically, the Disability Standards for Education 2005 specify the requirements for complying with the Disability Discrimination Act 1992 (Cth). The Standards set out three main obligations on education providers: to consult with students or their associates, to make reasonable adjustments, and to eliminate harassment and victimisation and processes to avoid discrimination from occurring: Sev Ozdowski OAM, Acting Disability Discrimination Commissioner, ‘Advancing Equality in Education and Beyond’ (Speech delivered at the Eastern Metropolitan Region Student Disability Conference, Melbourne, 1 September 2005) <� HYPERLINK "http://www.hreoc.gov.au/disability_rights/speeches/2005/eastern.htm" ��www.hreoc.gov.au/disability_rights/speeches/2005/eastern.htm�>.


� Disability Advocacy NSW Inc, Submission No 216 to NSW General Purpose Standing Committee No 2, Inquiry into the Provision of Education to Students with a Disability or Special Needs, 18 February 2010, 4 <� HYPERLINK "http://www.parliament.nsw.gov.au/Prod/parlment/committee.nsf/0/2738e2dd565944aaca2576e200807292/$FILE/Submission%20216.pdf" �http://www.parliament.nsw.gov.au/Prod/parlment/committee.nsf/0/2738e2dd565944aaca2576e200807292/$FILE/Submission%20216.pdf�>.


� The study was conducted by the Australian Education Union: see NSW Parents Council submission to NSW General Purpose Standing Committee No 2, Inquiry into the Provision of Education to Students with a Disability or Special Needs, 18 February 2010, <� HYPERLINK "http://www.parliament.nsw.gov.au/Prod/parlment/committee.nsf/0/13D1199DAA4CB07%0bACA2576E2007F7947" �www.parliament.nsw.gov.au/Prod/parlment/committee.nsf/0/13D1199DAA4CB07�ACA2576E2007F7947�>, 16.


� Elizabeth Stamopoulos, ‘Empowering Preservice Teachers to Embrace Diversity’ (2006) 31 Australasian Journal of Early Childhood, 30–9 <� HYPERLINK "http://www.earlychildhoodaustralia.org.au/australian_journal_of_early_�childhood/ajec_index_abstracts/empowering_preservice_teachers_to_embrace_diversity.html" ��www.earlychildhoodaustralia.org.au/australian_journal_of_early_�childhood/ajec_index_abstracts/empowering_preservice_teachers_to_embrace_diversity.html�>.


� Jennifer Campbell, Linda Gilmore and Monica Cuskelly, ‘Changing Student Teachers’ Attitudes Towards Disability and Inclusion’ (2003) 28 Journal of Intellectual and Development Disability 370 <� HYPERLINK "http://eprints.qut.edu.au/4305/1/4305.pdf" ��http://eprints.qut.edu.au/4305/1/4305.pdf�>.


� People With Disability Australia, Submission No 345, above n � NOTEREF _Ref322594876 \h  \* MERGEFORMAT �Error! Bookmark not defined.�, 5.
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